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Bioenergetic Analysis in the College Classroom

Peter S. Fernald
Abstract
A strictly conceptual, non-experiential presentation of Bioenergetic analysis in the college classroom risks the possibility of inaccuracy, of failing to underscore
the importance of body-level understanding in Bioenergetics. On the other hand, having students engage in Bioenergetic exercises can put students’ sense of
dignity and self-worth at risk. This dilemma and the teaching strategies used to address it and other related issues are described. When the various ethical and
pedagogical challenges described here are adequately handled, teaching Bioenergetics in the college classroom can be a highly satisfying
experience for both students and instructor.
Keywords
Bioenergetic Analysis – College Classroom – Bioenergetic Exercises - Ethics

At first, I was confused by Bioenergetics. It seemed like a foreign language … Then one day in lecture, it hit me
… This year, for the first time in my life, I’ve felt very anxious … a lot of guilt about things that never before
bothered me … I have been sick much of the time … I’ve also been depressed and cried for seemingly no reason.
Speaking Bioenergetically, I’ve been flooded with feelings …Although it has been tough, what has happened is
good. I am starting to get in touch with who I am (not who I ought to be). I realize I must live my life according to
who I am … Like Lowen describes in his book, I felt I was losing control (and that’s scary). But, I realize that this
is all very important and necessary. Thanks to Bioenergetics, I know this now!
The above passage, written by a University of New Hampshire (UNH) undergraduate, is one of many I have read in the
past 20-plus years, since I began teaching my senior-level Counseling course. Al Lowen’s writing and teaching have been an
abundantly rich, life-affirming gift for me, my clients, and my students. I feel enormous gratitude for his legacy of Bioenergetic
analysis. With much love and appreciation, I dedicate this paper to him.

Ethical Considerations
Psychologists’ ethical principles and code of conduct state that, among other goals, psychologists are committed both to
promoting accuracy and truthfulness in the teaching of psychology and to increasing people’s understanding of themselves and
others (American Psychological Association, 2002, p. 1062). According to this assertion, my task as psychology professor is
twofold: to teach Bioenergetic analysis (henceforth referred to simply as Bioenergetics) accurately, and to help students better
understand themselves and others.
Bioenergetics is an experiential, body-oriented psychotherapy. This orientation perhaps is its most distinctive feature.
The self is the body in Bioenergetics, and self-understanding means being aware of one’s body, including sensations, feelings,
breathing, and tensions. Bioenergetic exercises, which include physical movement and expression, are designed to promote just
such understanding. A strictly conceptual or theoretical approach to teaching and learning Bioenergetics that did not include
Bioenergetic exercises would provide, in my view, a woefully inaccurate, non-experiential account of Bioenergetics, similar to
teaching tennis through lectures and books without ever having the learner swing a racquet and hit a ball. From a Bioenergetic
perspective, such pedagogy would do little to promote students’ body-oriented understanding of themselves and others.
Still another ethical principle indicates that psychologists take care to do no harm and that they respect the dignity and
worth of all individuals (American Psychological Association, 2002, pp. 1062-63). Designed to elicit strong emotions (Lowen
and Lowen, 1977), some of the exercises can put students’ well being and dignity at risk. Should students enrolling in an
undergraduate course in counseling be subjected to these possibilities? A thoughtful, prudent answer to this question requires
that we first consider two pedagogical issues: teaching the concepts and teaching the exercises.

Teaching the Concepts
The Counseling course runs for a 14- or 15- week semester with 5 weeks devoted to Bioenergetic analysis, 4 weeks to
Rogers’s person-centered approach, and 5 weeks to Haley’s and Whitaker’s family systems. Assigned readings include only
primary sources which for the Bioenergetic section is Joy (Lowen, 1995). Prompted by the Monte Carlo Quiz method (Fernald,
2004), students regularly come to class having completed the assigned reading and prepared for discussion. Including both
conceptual and experiential learning, each 3-hour weekly class addresses one of the following topics: energy, grounding,
character, sexuality, and therapy.
www.usabp.org
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Pedagogy and Personhood
Many, if not most, students enroll in the course expecting to learn counseling techniques, a misconception I attempt to
dispel at the outset of the course. On the first day of class I hand out the course syllabus, which states my belief—that the
personhood of the counselor and the client-counselor relationship, not techniques per se, are the sine qua non for effective
counseling. I also share my belief that professional growth, particularly for counselors, is intimately connected to personal
growth, and that a counselor usually cannot guide and/or accompany a client to a level of personal growth he or she (the
counselor) has not already attained.
Many of the questions on quizzes and papers require students to relate Bioenergetic concepts to their personhood, that is,
to their intra- and interpersonal experiences. My reading of and commenting on their essays reflect this focus. When a student
describes a compelling example of how Bioenergetic theory prompts a fuller understanding of him- or herself, for example, I
write a comment that supports and encourages such reflection. Many students in the class pursue graduate training and/or
careers in some form of counseling. For this reason, an important, though certainly not exclusive, goal of the course is for each
student to realize the significance of her or his personhood for possibly someday working as a counselor.

Students’ Resistance
Initially, students are fascinated by the holistic, body-mind perspective of Bioenergetic analysis. As they read Lowen’s
writing, however, they express resistance to Bioenergetic analysis, a resistance that runs high, substantially higher than for the
person-centered or family systems approaches. Negative reactions are so strong for some students that their completing the
assigned readings in Bioenergetics becomes an onerous task.
The students object to Lowen’s writing, which they regard as sexist and redundant, and to his psychoanalytic
interpretations and body readings, which they believe are often overly simplistic and of questionable accuracy. Well trained in
scientific inquiry, especially experimental research methods, they object to Lowen’s using case studies rather than controlled
laboratory studies as the basis for his assertions. They also object to the paucity of Lowen’s referencing and to his citing
primarily either his own or Reich’s writing. Agreeing with many of their concerns, I listen respectfully to the students’
objections and discuss them as openly as I can.
In an effort to help students both accept and understand their resistances, I acknowledge my resistance years ago to
Lowen’s writing. I recall how, in the margins of Lowen’s books, I wrote expletive-enriched declarations regarding my
disagreements with Lowen. With my encouraging them to do likewise, students show signs of relief. Once I sense that students
feel supported and safe enough to both have and state their objections, I suggest that they may be doing themselves a disservice
if they “throw the baby out with the bathwater.” Stating the point more directly, I suggest that Lowen’s insights into the human
condition may greatly outweigh the various objections they have raised. Having thus stated my position, I encourage the students
to open both their minds and bodies to Bioenergetic analysis.
At the beginning of the section on Bioenergetics I stress the distinction between knowledge and understanding (Lowen,
1980). Students readily recognize the distinction and its importance, as many have had more than their fill of knowledge, of
“neck up” education. I also indicate my hope that they not simply acquire knowledge of Bioenergetic concepts, but rather that
they understand (on a body level) the concepts. Years ago, in the class just after our consideration of this distinction, a student
described the following experience, which I later recalled and recorded as nearly verbatim as I could.
I was feeling a little sad the other day. Instead of trying to will myself out of my sadness or figure out the reasons
for it, I decided to go with it. I went to my room and just sat there by myself… My eyes became teary, and I began
to softly cry… Eventually I broke into deep sobbing that lasted a long time, perhaps an hour or longer. Afterward,
I felt better, went out for a short time, returned to my room, and went to bed. I awoke the next morning feeling
wonderful and realized I had slept better than I had in quite some time. I still did
not know what I had cried about, but later in the morning it came to me. It was a problem I had been unwilling to
acknowledge for a long time. Having acknowledged it to myself, I later was able to tell a friend about it. I guess
my body understood before my mind knew.
Possessing a here-and-now quality and coming from a peer, not me (the instructor), this example modeled for all students
the potential relevance and impact of Bioenergetics. Such examples, I believe, also encourage students to consider how any
Bioenergetic concept might pertain to them. As their work with Bioenergetics continues, both the depth of students’ sharing and
their excitement for Bioenergetics grows.

Teaching About Sexuality
With regard to teaching Bioenergetic theory, however, the topic of sexuality is the most challenging. One might think
that with college students the opposite would be true, but I find this not to be the case. Lowen’s emphasis on the body,
particularly upon sexuality, elicits a good deal of apprehension and resistance in students. I wonder if the students’ resistances to
Bioenergetics have their source in Lowen’s emphasis on sexuality. My lecture on sexuality seems to leave students quiet and
www.usabp.org
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without questions, which is unlike their response to most of my other lectures. In the lecture, I present Lowen’s description of
contemporary Oedipal tragedies, including pleasure anxiety and other Oedipal sequelae (Lowen, 1980). While students do not
react openly to my lecture in the classroom, what they write in their papers is another matter, as the following passage, written by
a female student, indicates.
When I read the Oedipus story in literature or mythology classes, I never took it seriously. But, after reading
Lowen’s view, I began to see the story in a new light. When I was twelve my parents divorced. My father moved
out without even saying goodbye. In junior high, high school, and even in college, I always had problems having
a relationship with a guy. For a long time I thought something was wrong with me. Then, I began focusing on my
relationship with my father, and especially on the day he left both physically and emotionally. I thought maybe his
leaving was the sole reason for my failure to have a relationship. But, Lowen’s perspective on the Oedipal
struggle made me realize there is more to my relationship struggles than my father’s leaving…When I was young
my father and I were very close. We snuggled and watched T.V. together, and he always kissed me goodnight. It
was infantile sexuality…in a normal healthy way. Then, around the age of eight or nine, it all stopped. We no
longer snuggled or hugged… I began to feel extremely uncomfortable, such as on holidays or birthdays when we
were “forced” to hug. Reading Lowen’s description of the Oedipal struggle, I had the realization that my father
probably was sexually excited around me and, I imagine, frightened by his excitement. I suspect this was the case
as he seemed to have stopped all of his feelings for me. He withdrew from me. I in turn became frightened and
ashamed of my sexual feelings. I am still trying to accept that I can feel sexual excitement for and be loved by a
man.

Teaching the Exercises
UNH senior psychology majors are well trained in the merits of empiricism which, for them, refers to scientific methods,
especially data collection and analysis. Reminding them of the root meaning of empiricism, which concerns experience and the
senses, I encourage them to adopt a skeptical, show-me attitude toward Bioenergetic analysis, including Bioenergetic exercises.
Engaging in the exercises, they have the opportunity to experience Bioenergetic concepts and principles in their bodies. Let
empiricism (i.e., their experiences), I suggest, be the facts. Students seem to be both challenged and motivated by this
perspective.

Some Guidelines
My intent in orienting students to the exercises is to create an atmosphere where students can relax, let go, and let down. I
explain, emphasize, and re-emphasize that, contrary to other exercise programs which emphasize physical strength, endurance,
and “building oneself up,” the goal in Bioenergetic exercise classes is to be more in touch with our bodies and feelings. Noting
that every student in the class is a unique being, I encourage students to focus exclusively on their own experiences.
I teach the exercises in a slow, gradual progression, proceeding from very little to more and more emotional intensity. The
exercises are selected, and occasionally adapted, from those described in The Way to Vibrant Health (Lowen and Lowen, 1977)
and Trauma Releasing Exercises (Bercelli, 2003). Expressive exercises are introduced at the second or third class, after students
have gained some experience with grounding, breathing, and stretching exercises. Participation is entirely the students’ choice. I
state clearly that no one should participate for a grade in the course or because of peer pressure and that they may participate
selectively, participating in the relaxation-stretching and/or grounding exercises, for example, and not in the expressive
exercises. Typically all twenty students, barring those compromised by a medical condition, participate in all of the exercises.
Occasionally, one or two students opt not to do the expressive exercises.

Reactions to the Exercises
Following each exercise session, and in small groups, students discuss their reactions to the exercises. Students are
surprised, relieved and comforted to discover both that reactions vary greatly and that they are not alone with some of their
reactions. These discoveries provide a sense of camaraderie. As their images of being different and ‘abnormal” begin to fade,
students discover their common humanity. Their comments and questions about the exercises provide opportunities for me to
help them integrate conceptual and experiential learning.
For many students the exercises elicit remarkable insights. Engaging in the pelvic lift exercise (Bercelli, 2003), one
student noted pelvic and groin tension, which he described as resistance. The experience prompted him to a “troubling
awareness” that he is a person who generally finds sexual pleasure on a physical level, not on a loving or emotional level.
“According to Alexander Lowen,” he writes, “this would be exactly what corresponds to tightness and resistance in the pelvis
and groin…I never considered myself sexually inhibited… but this exercise has made me examine my habits regarding sex.” In
another exercise, the same student reports reaching out for someone (his former girlfriend of two years) who in his mind’s eye
www.usabp.org
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does not reach back. This experience prompts the student to realize “something very important… (that) I had refused to
surrender to my feelings of sadness and risk the possibility of crying…(which has) made it impossible for me to move on …”
Though a few students typically are not strongly affected by Bioenergetic analysis, occasionally one or two report
breakthroughs. Prompted by engaging in the exercises that encourage the expression of anger, by reading the Chapter “Anger:
The Healing Emotion” in Joy, and by listening to my lecture on anger, another student became aware of longstanding denial of
her hatred of her mother, who had abandoned the family ten years earlier. Finding herself one day in a state of angst and despair,
she telephoned her mother. She asked her mother to come for a visit. Once again, even though only a one-hour drive was
involved, her mother failed to respond. Unable this time to overlook her mother’s non-response, the student found herself
enraged. She called her mother and, for the first time, expressed anger to her mother, and then “sobbed and screamed away years
of emotional pain.” Witnessing, also for the first time, her daughter’s pain and tears, the mother’s heart opened to her daughter.
Now, after ten years of estrangement, the two enjoy a mutually loving and supportive relationship. Concluding her essay, the
student writes, “I tested the concepts of Bioenergetics, found my inner self, and resolved a traumatic past.”
During the Fall semester ’07, at the end of the 5-weeks section focused on Bioenergetic analysis, 19 of the 20 students
enrolled in the course completed an inventory containing statements to be rated on a 7-point scale, 1 (very strongly disagree) to 7
(very strongly agree), and a few questions requiring brief written responses. As is evident in Table 1, the students’ ratings
indicated an overall positive endorsement of the exercises. Students’ written remarks were predominantly positive as well.
Several students noted that initially they were apprehensive, skeptical, and even critical of the exercises, but that eventually they
enjoyed the exercises. A few of the students reported that they experienced energy moving and vibrations as a result of the
exercises, that the exercises helped them reduce body tension, and that they learned a great deal about themselves from the
exercises. One student clearly and succinctly stated the purpose of the exercises: “It is about opening up and surrendering.”

Risks and Responsibilities
A number of years ago, in the middle of an expressive exercise where students say “I won’t,” a student, whom I shall call
Jackie, became upset, ran from the room into the hallway and collapsed sobbing. I went to Jackie’s side, and eventually she
talked about what had happened. Then, she added, “They (the other students) must think I’m stupid.” Returning to the class, I
told the students that the “I won’t” exercise had triggered some upsetting feelings for Jackie but that now she was feeling more
calm. I asked for volunteers to sit with Jackie in the hallway. Four students volunteered. I returned to Jackie and told her that I
had asked a few students to join us in the hall. I said that I thought they would be very supportive of her. Jackie seemed
comfortable with this plan. In the class, when Jackie and the four students returned, we discussed the incident. A few students
indicated their own apprehension about the exercises. Other students said that they respected Jackie for participating so fully.

A Teaching Moment
I believe my personal background in Bioenergetic therapy enabled me to handle the incident reasonably well. Believing
that I could help Jackie move through her strong feeling, I was not nervous during the incident. I regularly engaged in
Bioenergetic exercises during my many years in Bioenergetic therapy and training, and to this day I often do some of the
exercises. The exercises enhance my capacities for accepting, expressing, and containing intense emotions, and thus I was able
to be calm during this incident. I modeled, I believe, professional behavior appropriate for a counselor or teacher.
Nonetheless, I might have handled the incident differently than I did. Jackie believed her classmates thought her stupid.
My ethical and professional responsibility as instructor was to help preserve Jackie’s sense of self worth and dignity.
Acknowledging Jackie’s full participation in the exercises I also might have thanked her for providing such a clear demonstration
of the Bioenergetic concept “priming the pump,” which refers to the potential of the exercises to elicit strong feelings. The
incident underscores an important principle: there is no correct or right reaction to a Bioenergetic exercise; any reaction is an
opportunity for teaching and learning.

Institutional Expectations
Later reflection upon the incident triggered my countertransference and projections. I began to question my major
premise, that Bioenergetics could be taught experientially in the college classroom. One of my worst fears, surfaced—that a
student would tell a faculty colleague about “the weird exercises Professor Fernald has us do.” I experienced feelings of shame
and inferiority. My confidence and sense of self worth were in question.
Wilhelm Reich coined the phrase “emotional plague,” the tendency of institutions and even cultures to curb strong
passions and make them taboo (Reich, 1945). Alice Miller describes “poisonous pedagogy,” a manner of teaching that punishes
children and adolescents for expressing and even experiencing strong feelings (Miller, 1983). Similar taboos exist in academia
and the sciences where the mind, not the body is prized—or, to use Freud’s language, where secondary/mind processes (logic,
reason, intellect) are the antidotes to unwanted primary/body processes (emotions, motives, drives). The mind is viewed as an
instrument of pure reason. The body and its feelings are suspect at best and to be avoided. Unfortunately and sadly, such
www.usabp.org
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poisonous pedagogy occurs in the academic training of clinical and counseling psychologists (Pope and Tabachnik, 1993).
Bioenergetics, with its emphasis on the body and primary processes, runs against the mind-revering grain of academia and
science. My sense of shame and diminished confidence was the product of both my characterological disposition and the contrabody culture in which I teach.

Conclusion, No and Yes
At the beginning of this paper, I raised this question: Should college students be encouraged to engage in Bioenergetic
exercises, exercises that might trigger intense emotional reactions and challenge students’ sense of well being and dignity?
Unless the college professor has an understanding and appreciation of Bioenergetic analysis, is trained to lead Bioenergetic
exercise classes, and is both aware of and prepared to deal with the pedagogical problems and ethical issues described above, my
answer to this question is an emphatic “no.”
On the other hand, for the instructor trained in Bioenergetic analysis and sensitive to the risks involved, not to emphasize
experiential understanding at a body level would deprive students of some very significant learning experiences. And, the
instructor would be deprived of an enormously challenging and exciting teaching experience. This outcome is indeed what has
happened for me. Teaching Bioenergetics to college students has kept me and my students very much alive in the classroom.
Thank you, Al, for modeling and teaching the precious gift of aliveness.

Table 1
Students Ratings of the Exercises
Item

Mean

SD

1. I felt permission to not participate in (or to modify
to my comfort level) any of the exercises.

6.74

.65

2.16

.96

2. The exercises, especially lying over the towel roll, helped
me become more aware of my breathing, including the
fullness/shallowness of my breathing.

6.05

1.18

3. The exercises were a waste of time.
4. The exercises helped me gain some understanding of
what it means to be grounded.

5.21

.79

5. Doing the exercises provided experiential, body-level
understanding of Bioenergetic concepts and principles.

6.00

.67

6. The exercises helped me understand the differences
between more traditional talk (verbal) psychotherapies
and less traditional body-oriented psychotherapies.

6.11

.74

7. I recommend that, when the instructor teaches Bioenergetic
analysis in the future, the exercises NOT be included.

1.63

.76

Note. N=20. Ratings are based on a scale ranging from 1 (very strongly disagree) to 7 (very strongly agree).

References
American Psychology Association (2002). Ethical Principles of Psychologists and Code of Conduct. American Psychologist 57, (02). 1060-1073.
Bercelli, D. (2003). Trauma Releasing Exercises. Tempe, AZ: TRAPS, 435 W. Rio Salado Pkwy, Suite #101. www.traumaprevention.com
Fernald, P. S. (2004). The Monte Carl Quiz: Encouraging punctual completion and deep processing of assigned readings. College Teaching, 52, 95-96.
Lowen, A. (1995). Joy . New York: Penguin.
Lowen, A. (1980). Fear of Life. New York: Macmillan
Lowen, A. and Lowen, L. (1977). The Way to Vibrant Health . New York: Harper and Row.
Miller, A. (1983). For Your Own Good. New York: Noonday.
Pope, K. S. and Tabachnick, B. G. (1993). Therapist’s anger, hate, fear, and sexual feelings: National survey of therapist responses, client characteristics,
critical events, formal complaints, and training. Professional Psychology: Research and Practice, 24(2), 142-152.
Reich, W. (1945). Character Analysis. New York: The Orgone Institute Press.

Biography
Peter Fernald, Ph.D. is a clinical/academic psychologist and trainer with the International Institute for Bioenergetic Analysis. Correspondence concerning this
article should be addressed him via Conant Hall, University of New Hampshire, Durham, NH 03824 or email: psf8@unh.edu

www.usabp.org

51

USABPJ Vol. 7, No. 1, 2008

USA BODY PSYCHOTHERAPY JOURNAL
The Official Publication of
United States Association for Body Psychotherapy
Jacqueline A. Carleton, Ph.D., Editor (jacarletonphd@gmail.com)

USABP Mission Statement:
The USABP believes that integration of the body and mind is essential to effective psychotherapy, and to that end, it's mission is to develop and advance the
art, science, and practice of body psychotherapy in a professional, ethical, and caring manner in order to promote the health and welfare of humanity.
USA Body Psychotherapy Journal Purpose:
This peer-reviewed journal seeks to support, promote, and stimulate the exchange of ideas, scholarship and research within the field of body psychotherapy
as well as an interdisciplinary exchange with related fields of clinical practice and inquiry.

SUBSCRIPTION & BACK ISSUES

(all funds USD)
_______$65 (USD) Two year subscription
_______$35 (USD) One year subscription
_______$20 (USD) Single issue
_______$25 (USD) Keleman issue
2002
____Vol. 1, No. 1 ____Vol. 5, No. 2
2003
____Vol. 2, No. 1 ____Vol. 5, No. 2
2004
____Vol. 3, No. 1 ____Vol. 5, No. 2
(Selver Issue)
2005
____Vol. 4, No. 1 ____Vol. 5, No. 2
(Research Issue)
2006
____Vol. 5, No. 1 ____Vol. 5, No. 2
(Boadella Issue)
2007
____Vol. 6, No. 1 ____Vol. 6, No. 2
(Keleman Issue )
2008
____Vol. 7, No. 1 ____Vol. 7, No. 2
(Lowen Issue)
(Research Issue II)
2009 _____Vol. 8, No. 1 _____Vol. 8, No. 2
2010 _____Vol. 9, No. 1 _____Vol. 9, No. 2
(Research Issue III)
2011____Vol. 10, No. 1 ______Vo. 10, No. 2

SUBSCRIBER INFORMATION
Name_________________________________________________________________________________
Address_______________________________________________________________________________
City_______________________________State_________Zip_____________Country_________________
E-Mail________________________________________Telephone (daytime)________________________
An email address is required for electronic notification. A non-AOL address is preferred.
Amount Enclosed_________________________________ Check □ Discovery □ Visa □ MasterCard □
Card Number__________________________________ Exp. Date_____________ Security Code_______
Signature______________________________________________________________________________
□ I would like information about becoming a member of USABP

The United States Association for

BODY PSYCHOTHERAPY
8639 B 16th St. Ste. 119
Silver Spring, MD 20910
Phone: 202-466-1619 Fax: 832-717-7508
E-Mail: usabp@usabp.org
Web: www.usabp.org

www.usabp.org

52

USABPJ Vol. 7, No. 1, 2008

Stream of Consciousness

Liss

Abstracts and Indexes available at www.usabp.org

The USA Body
Psychotherapy Journal
The Official Publication of the
USABP
Editor
JACQUELINE A. CARLETON, PH .D.
Peer Review Board
SUSAN APOSHYAN, M.A.
DAVID BROWN, PH.D.
RUELLA FRANK, PH.D.
MARY J. GIUFFRA, PH.D.
BARBARA GOODRICH-DUNN
ELLIOT GREENE, M.A.
LAWRENCE HEDGES, PH.D.
JOEL ISAACS, PH.D.
GREG JOHANSON, PH.D.
BLAIR JUSTICE. PH.D.
RITA JUSTICE, PH.D.
ALICE LADAS, ED.D.
ALINE LAPIERRE, PSY.D.
LINDA MARKS, M.S.M.
JOHN MAY, PH.D.
PATRIZIA PALLARO, LCMFT, ADTR
MARJORIE RAND, PH.D.
LAUREL THOMPSON, M.P.S.
Proofreaders
ILONA KOVAKS
MARGARET MOORE
Journal Interns
MARIYA BUTNAR
CALIN CHEZNOIU
ILONA KOVAKS
MARGARET MOORE
Production Manager
ROBYN BURNS, M.A.

USABP BOARD OF DIRECTORS
VIRGINIA DENNEHY, PRESIDENT
PAUL BRIGGS, VICE PRESIDENT
LYNN TURNER, SECRETARY
JACQUELINE A. CARLETON, TREASURER
MARY J. GIUFFRA
KAREN JACOBSON
GREG JOHANSON
ALICE KAHN LADAS
KATHY SCHEG
KATY SWAFFORD
LAUREL THOMPSON

ADVERTISING INFORMATION
The USABP Journal accepts advertisements for
books, conferences, training programs, etc. of
possible interest to our members. Please contact
usabp@usabp.org for more information.

VOLUME 7, NO. 1, 2008

www.usabp.org

CRITERIA FOR ACCEPTANCE
How does material in this manuscript inform the
field and add to the body of knowledge? If it is
a description of what we already know, is there
some unique nugget or gem the reader can store
away or hold onto? If it is a case study, is there
a balance among the elements, i.e, back ground
information,
description
of
prescribed
interventions and how they work, outcomes that
add to our body of knowledge? If this is a
reflective piece, does it tie together elements in
the field to create a new perspective? Given
that the field does not easily lend itself to
controlled studies and statistics, if the
manuscript submitted presents such, is the
analysis forced or is it something other than it
purports to be?
PURPOSE
This peer-reviewed journal seeks to support,
promote and stimulate the exchange of ideas,
scholarship and research within the field of
body psychotherapy as well as an interdisciplinary exchange with related fields of
clinical practice and inquiry.
To ensure the confidentiality of any individuals
who may be mentioned in case material, names
and identifying information have been changed.
It must be understood, however, that although
articles must meet academic publishing
guidelines, the accuracy or premises of articles
printed does not necessarily represent the
official beliefs of the USABP or its Board of
Directors.
The USA Body Psychotherapy Journal (ISSN
1530-960X) is published semi-annually by the
United
States
Association
for
Body
Psychotherapy. Copyright (c) 2008 United
States Association for Body Psychotherapy. All
rights reserved. No part of this journal may be
reproduced or transmitted in any form or by any
means, electronic or mechanical, including
photocopying, recording, or by any information
storage and retrieval system, without written
permission of the publisher.
Subscription inquires & changes of address
should be sent to USA Body Psychotherapy
Journal, 8639 B 16th Street, Suite 119, Silver
Spring, MD, 20910. For customer service, call
202-466-1619.
Subscription Rates: Single current issue $20;
$35 yearly. Postage outside the US and Canada
please inquire at usapb@usapb.org.
Postmaster: Send address change to USA Body
Psychotherapy Journal, 7831 Woodmont, PMB
294, Bethesda, MD, 20814.
SUBMISSION GUIDELINES AND
SPECIFICATIONS
First consideration will be given to articles of
original theory, qualitative and quantitative
research, experiential data, case studies, as well
as comparative analyses and literature reviews.
Submission of an article to the USA Body

53

Psychotherapy Journal represents certification
on the part of the author that it has not been
published or submitted for publication
elsewhere.
Initial submission should be e-mailed to
jacarletonphd@gmail.com as an attachment in
Microsoft Word.
Manuscript should be double-spaced in 10pt.
type, with at least a one inch margin on all four
sides-please include page numbers, otherwise
manuscript should be free of other formatting.
Title, full authorship, abstract of about 100
words and 3-5 key words precde the text.
Please include an endnote with author’s degrees,
training, mailing address, e-mail fax,
acknowledgement of research support, etc.
Authors are responsible for preparing clearly
written manuscripts free of errors in spelling,
grammar, or punctuation. We recognize that the
majority of contributors are not profes-sional
writers, nor do they function in a publish or
perish mode. Furthermore, we are aware that
the work of our profession is sometimes
pragmatic, associative, intuitive, and difficult to
structure. However, a professional journal such
as we envision normally accepts only pieces that
are fully edited.
Therefore, we may
occasionally suggest that writers find a reviewer
to edit their work before it can be accepted. We
will suggest names of possible editors if
requested.
References: References within the text should
include author’s surname, publication date and
page number.
Full attribution should be included in
bibliography at end. For books: surname, first
name, book title, place, publisher, date of
publication. For periodicals: Surname, first
name, title of article in quotes, name of
publication, year, volume, and page numbers.
Or, consult the latest edition of the Publication
Manual of the American Psychological
Association.
LETTERS TO THE EDITOR
The editors are eager to receive letters,
particularly communications commenting on
and debating works already published in the
journal, but also suggestions and requests for
additional features or departments. They may
be sent to the email address below. A selection
of those received will be published in the next
volume of the journal.
CORRESPONDANCE ADDRESS
Jacqueline A. Carleton, Ph.D.
Editor
USA Body Psychotherapy Journal
115 East 92nd. Street #2A
New York, NY 10128
212.987.4969
jacarletonphd@gmail.com

USABPJ Vol. 7, No. 1, 2008

